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In 1946, our natinn committed itself to providing job opportuni¬
ties for every person able, willing and seeking to work. But a few
years later a series of revolutionary manpower programs was undertaken
to upgrade workers' skills and improve the matching of workers to
jobs. These developments were made possible by enactment of the
Area Redevelopment Act of 1961, the Manpower Development and Training
Act of 1962, and its subsequent amendments, the Vocational Education
Act of 1963, The Education Acts of 1964 and 1965, the Executive orders
assuring equal opportunity. Title VII of the Civil Rights Act of
1964, and the Economic Opportunity Act of 1964.
The Neighborhood Youth Corps is a cooperative Federal, state
and local community voluntary program made possible by the Economic
Opportunity Act of 1964. Locally, the out-of-school program is spon¬
sored by Economic Opportunity Atlanta, Inc. The in-school program is
sponsored by the Atlanta and Fulton County Boards of Education, for
boys and girls who are still in school but who might otherwise drop
out. The NYC in-school program aims to provide financial assistance
^U. S. Department of Labor, Manpower Report of the President and
A Report on Manpower Requirements. Resources. Utilization, and Training
(Washington, D. C.: U. S. Government Printing Office, 1966), p. 2.
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and motivation to continue their education.
The part of the project this paper deals with, the out-of¬
school program, stresses work experience aimed at developing the
attitudes and behavior required for regular employment. The enrollees'
NYC experience is expected to be a first step that will enable them
to return to school, undertake skill training, or hold regular jobs.
The basic objectives of the Neighborhood Youth Corps are:
1. To significantly increase the employability of
enrollees by providing an opportunity to experience
meaningful work in a public service which can
enhance their employability.
2. To help these youth make a new assessment of their
interests, aptitudes, and abilities, and to en¬
courage the out-of-school youth, when feasible, to
return to school.
3. To give these deprived young men and women an
opportunity to develop a greater feeling of self-
worth by taking part in work which has value
for the community.
4. To use this program as a means of developing citizen
concern and support for more effective service to
youth.1
The youth who are most in need of the services which can be pro¬
vided by the Neighborhood Youth Programs are those who, in addition to
being economically underprivileged, have poor school attendance records
and low grades, lack motivation, are generally apprehensive of every¬
one and have few, if any, skills. The need for providing assistance to
these underprivileged youth is imperative. The prospect of a high rate
of drop-outs can be reduced through adequate supervision and counseling.^
^Henry G. Pace, Neighborhood Youth Corps* Manual of Operational
Procedure (Mimeographed) Economic Opportunity Atlanta, Inc., pp. 1-2.
^Ibid.. p. 2.
3
As in any program, there are those enrolled in the NYC program
whom the counselors and others have not been able to reach. These
individuals have the basic characteristics of absenteeism, tardiness
and a low level of participant interest.
It is the writer's opinion that one of the factors needed to
reach these individuals and to help establish better communications
with them is a knowledge of their perceptions.
Evolution of the Problem
For many years the writer had been working with students in a
private school for underachievers who were potential drop-outs. The
writer feels that he had achieved a great deal of success. Because
of this work with potential drop-outs, the writer submitted a pro¬
posal to Economic Opportunity Atlanta, Inc. for reclaiming these
youths.
During the school year 1966-1967, the writer attended an NDEA
Guidance and Counseling Institute at Atlanta University. As part of
his internship, the writer worked first with the NYC in-school program
at 101 Marietta Street and then carried out a program of individual
counseling with the NYC enrollees at Carver Vocational High School,
Atlanta, Georgia.
As a result of these experiences the writer was motivated to
conduct a study of the NYC out-of-school program.
Contribution to Educational Knowledge
It is hoped that through this study counselors of disadvantaged
youth, whether in the NYC program or in any other programs, will be
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provided with an index to what students think of themselves, the world
of work, their families, school, and their futures. Such findings may
call for a reexamination of the methods by which we approach and deal
with those in the lower socio-economic strata.
Statement of the Problem
The major problem involved in this study was to determine NYC en-
rollees' opinions of the world of work, of their families, of themselves,
of the NYC program and of their futures.
Purpose of the Study
The purpose of this study was to analyze and evaluate the opinions
held by enrollees in the NYC program.
More specifically, the purposes of the study were to determine:
1, The enrollees' opinions concerning themselves.
2, The enrollees' opinions of the world of work,
3, The enrollees' opinions of their families.
4, The enrollees' opinions of the NYC program.
5, The enrollees' opinions of their futures.
6, The enrollees' opinions of school.
7, The fruitful implications for counseling practice as may
be derived from the interpretation of the data.
Scope and Limitations of the Study
This study was not designed to measure any obtained indices of
effectiveness and efficiencies of the NYC program, but rather to
obtain data on enrollee opinions that will, in the future, be useful
in counseling practice.
More specifically, the limitations were:
1, The study was limited to a random sampling of 60
boys and girls of ages 16-21 enrolled in the NYC
program.
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2. The study was limited to a validated opinionaire
from which the writer was able to make his inter¬
pretations, implications, findings and conclusions
pertinent to the problem.
3. The study was limited by the knowledge that
inferences from expressed opinions may not reveal
real opinions. It was hoped that subjectivity
was eliminated and/or minimized as much as
possible from the data collected.
Definitions of Terms Used
The following terms require definition;
1. Deprived or disadvantaged children, refers to
those who lack the environmental background pro¬
vided by more fortunate families and communities
from which language facility and other school
foundations emanate.^
2. Enrollee, refers to an individual who has enrolled
in one of the two Neighborhood Youth Corps pro¬
grams .
3. Drop-out, refers to an individual who has left school
before completing the last grade in school.
4. Opinion, refers to a particular judgement or belief
of this kind; a view or notion (held or expressed).
Locale of the Study
The locale of this study was the NYC, Atlanta, Georgia.
Method of Research
The method of research used in this study was the Descriptive-
Survey. An opinionaire was used to obtain the data needed for the
study. S.Department of Health, Education & Welfare, Program for
Educationally Disadvantaged (Washington, D. C.: U. S. Government
Printing Office), p. 1.
^Barnhart, ed.. The American College Dictionary (New York:
Random House, 1964), p. 849,
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Description of Subjects
The subjects of this study were 60 enrollees chosen at random
from the 650 enrollees in the NYC out-of-school program. By defini¬
tion all enrollees are between 16 and 21 and are poor.^ Priority is
given to those with poor academic achievement, poor attitudes toward
work, physical or mental handicaps, or other disadvantages. The NYC
out-of-school program concentrates on those least likely to succeed
without substantial help. The educational level of the out-of-school
group is low.
Description of Instrument
An opinionaire was used to obtain the data for this study. The
opinionaire was designed specifically to secure the necessary data
concerning enrollees* opinions of themselves, of the world of work, of
their families, of school, of the NYC program, and of their future.
The opinionaire was designed and validated as follows:
1. Formulation of the opinionaire by the writer.
2. Submission to faculty for advice and correction.
3. Administration of the opinionaire to a sample
group of enrollees who were not used for the
final study.
4. Revisions and corrections made.
5. Duplication of the opinionaire in its final form.
^U. S. Department of Labor, Manpower Report of the President
and a Report on Manpower Requirements. Resources. Utilization, and




The procedural steps followed in this study were:
1. Permission to conduct the study was secured from
the proper authorities,
2. The related literature pertinent to the study
was reviewed, summarized and organized for
interpretations,
3. Enrollees to be sampled were determined by using
a random sampling.
4. Cooperation and participation of subjects were
solicited through personal contact.
5. The opinionaire was devised, validated and
distributed to subjects.
6. Data collected from the opinionaire was assembled
in appropriate tables or graphs, analyzed, and
interpreted. The statistical treatment of the
data was per cent of the subjects* reaction to
the opinionaire items.
7. The statements of the findings, conclusions
and implications were formulated and incorporated
in the final thesis copy.
Survey of Related Literature
In 1935 the American Youth Commission secured first-hand in¬
formation and opinions from more than 13,000 individuals by means
of personal interviews. This investigation is still significant.
The urgent social problems that the study brought into focus becomes
even more urgent today. It seems fitting that several of the more
important issues of the Commission be set down in this study:
1. One of the paramount problems which this study
reveals is the necessity of equalizing educational
opportunities. Almost a constant inverse ratio
exists between the birth rate for any given group
and its economic status. The facts in this study
indicate that our present secondary school is
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still a highly selective institution adapted to
the needs of a small minority of our population.
There is grave danger that the public school
system may become a positive force in creating
those very inequalities in the condition of
men that it was designed to reduce.
2. The second need identified by this study is that of
finding employment for youth as they emerge from
their school experience,
3. A very large percentage of youth assert that
economic security is their most urgent personal
need. Youth face an occupational future in
industry that is becoming more mechanized, less
concerned with highly developed mechanical skills,
less given to practical instruction outside the
industrial plant, and more insecure for one with
a single vocational skill. In a word, mobility
has taken the place of fixity, and uncertainty
the place of security.
4. Guidance is one of youth's most pressing
necessities. Under present conditions only a
small minority of youth are receiving anything
that could be called adequate vocational
guidance.
5. This study also reveals the lack of appropriate
and adequate vocational training. At the present
time there is too little relationship between the
type of jobs which youth enter and the training
which they receive.^
In 1967, it can be seen that society has ignored the basic needs
of the individual. Among the children of the very poor, survival
must take precedence over every other consideration. Where the fight
for survival involves the full energies of the child, how can he find
the time and the strength to develop the values espoused by his
society, such as pride in work, reward for effort, consideration of
^Howard M, Bell, Youth Tell Their Story (Washington, D, C.:
American Council on Education, 1938), pp, xi-xii.
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other people and courage in meeting life's problems.^
Certain groups in the nation have not shared fully in the bene¬
fits of our unprecedented economic expansion. Much remains to be
done to achieve full opportunity for these groups. As we expand their
opportunities, we expand our manpower resources. Certain facts must
be recognized:
1. Unskilled workers, with almost double the
national rate of unemployment, lack the training
to develop their potential skills.
2. Non-workers, who constitute eleven percent of our
labor force, twenty percent of our unemployed,
and near twenty-five percent of our long term
unemployed, suffer the double disadvantages of
lower education attainment and lingering discrimi¬
nation.
3. Young Americans who will swell over our work force
for many years to come, still experience triple
the national unemployment rate.2
No society can be truly great and no economy can be truly pros¬
perous, if high, long-duration unemplo3rment for some exists side by
side with low, short-term unemployment for others.
Special programs suited to special groups are needed to achieve
full employment with price stability.
In a prosperous economy, the root of most problems of unemploy¬
ment and underemplo37ment lies in deficiencies in education.
We must repair these deficiencies where we can.
We must prevent their recurrence in the next generation.
Ijoe L. Frost and Glenn R. Hawkes, The Disadvantaged Child (Boston:
Houghton Mifflin Co., 1966), p. 377.
2
U. S. Department of Labor, Manpower Report of the President and
A Report on Manpower Requirements. Resources. Utilization and Training
(Washington, D. C.: U. S. Government Printing Office, 1966), p. XV.
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A smaller percentage of young people drop-out of school now.
But the number is still too high. If current trends continue, there
will be over 8 million school drop-outs between 1960 and 1970. The
average American worker already has more than a high school education.
The drop-out will be at an ever-increasing disadvantage.
What is of particular concern is the large number of young men
who fail the Armed Forces qualification tests and must be rejected
for military service. One-seventh of the young men examined cannot
pass the equivalent of an elementary school examination.
Low educational attainment is a product and in turn a producer
of poverty, unemployment, and discrimination.^
The education process is greatly complicated for the child
whose home is characterized by poverty, disease, instability or con¬
flict. Such homes tend to produce children who are tired, hungry,
ill, and emotionally unstable. Where physical punishment is common,
as it is in many disadvantaged homes, children may learn that violence
is their best weapon and often their only defense.
There is considerable evidence that the disadvantaged child is
not well accepted in the school setting. Hollingshead commented on
this by stating that evidence indicates both grades and discipline
are definitely influenced by the social status of the family.2
Davidson and Lang found that teachers were less favorably inclined
^Ibid.. p. XVII.
^August b, Hollingshead, Elmtown's Youth (New York: John
Wiley, 1949), p. 77.
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toward deprived children even when their school achievements were
good. They observed, furthermore, that underprivileged children
accurately perceived the teacher's rejection of them.^ It seems
likely that underprivileged children will tend to generalize to the
2counselor any attitude of the nature that teachers manifest.
There appears to be a general consensus that low-income youth,
when contrasted with more affluent counterparts, are characterized
by the following: a poorer self-image, a greater sense of powerless¬
ness, a more fatalistic attitude toward life, a lack of future
orientation, a greater potential for impulsive "acting out," Most
studies have found low-income youth to be non-verbal, anti-intellectual,
and at best primitive in conceptual ability. The lower class person
is held to have unrealistically high aspirations and at the same
time more depressed expectations than his middle-class counterpart.^
There is also a great deal of evidence that deprived children
and their parents have a much more positive attitude toward education
than is generally believed. One factor that obscures the recognition
of this attitude is that while deprived individuals value education,
they dislike the school. They are alienated from the school and they
resent the teachers,
^Helen H. Davidson and Gerhard Lang, "Children's Perceptions of
Their Teacher's Feeling Toward Them Related to Self-Perception, School
Achievement and Behavior," Journal Experimental Education. XXX, No. 1
(December, 1960), 98-102.
^John F. Bancroft, "Counseling The Disadvantaged Child," The
School Counselor. XIV, No, 3 (January, 1967), 149-156,
^uzafer Sherif and Carolyn W. Sherif (eds,), "Youth In Lower
Class Settings," Problems of Youth (Chicago: Aldine Publishing Co.,
1965), 89.
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Why then do these people, who have a positive attitude toward
education, hold a negative attitude towards the school? These
youngsters and their parents recognize that they are second-class
citizens in the school and they are angry about it. From the classroom
to the P,T,A. they discover that the school does not like them, does
not respond to them, does not appreciate their culture, and does not
think they can learn.^
The image that the working class mother has of the public
school is of an institution that is distant, unresponsive, competent
and authoritarian. They believe: (a) they can do very little to
improve the schools; (b) that most children have to be made to learn;
(c) that if they disagree with the principal there is very little
O
they can do,'^
Shoben suggests that teachers and guidance workers are pre¬
dominately middle-class in their status and that they, "Perceive
youngsters of lower-class status as sullen, defiant, dirty, aggres¬
sive, given to the erotic and overtly sexual in their language and
manner, intellectually inferior, and inadequately and improperly
oriented to books and study. Children so perceived are unrewarding
O
to work with, and the probability of their being rejected is high."
^Frank Reissman, "The Overlooked Positives of Disadvantaged
Groups," Journal of Negro Education. X, No. 3 (Summer, 1964), 225-
231.
^Robert 0. Hess, "Future of the Welfare Class," The Disadvan¬
taged Child (Boston; Houghton Mifflin Co., 1966), 406.
3
Edward J. Shoben, "Guidance, Remedial Function or Social
Reconstruction," Harvard Educational Review. XXXII (Fall, 1962),
435-443.
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Educational achievement is not an automatic process that comes
out mechanically from a hopper into which social status, ability and
personal-social adjustment have been thrown together. Motivation for
school achievement is necessary and this comes about through the
experience of a child with his family, his friends and neighbors, his
teachers, and the world as he senses it directly and through books
and pictures. The crude factors of social class, I, Q. and social
adjustment scores merely indicate something of the quality of the
child's experience. There are a minority who have the kind of
experience that leads to good school achievement in spite of poverty
in the home, or average intelligence, or social adjustment. It
appears that the school may be especially Important for this minority
by supplying some of the motivation experience that they do not get
at home.
The fact must be faced that work and school are sections of
the same pathway and a poor school record tends strongly to guarantee
a poor work record.^
In an effort to bridge the gap between the drop-outs' unsuc¬
cessful school experience and his subsequent attempts to find a place
for himself in the world of work the Vocational Advisory Service
initiated a three year youth and work program in May, 1962, on Man¬
hattan's Upper West Side.
The Thematic Apperception Test (TAT) was administered to ten per
cent of the client population. Many of the behavior patterns
^Robert J. Havighurst, et al., Growing Up In River City (New
York: John Wiley and Sons, Inc., 1962), pp. 46-142.
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exhibited by these clients, however, were also manifested by a
considerable number of the other clients. Among these were;
1. Difficulty in coping with reality factors.
2. Inadequate self-awareness.
3. Impaired inter-personal relationship.
4. Immaturity and dependency.
5. Ambivalence, negative attitudes and anti-social
tendencies.!
The VAS youth and work counseling staff described their experi¬
ences in working with the experimental client group in terms of
client characteristics, attitudes and values, or as they perceived
the clients:
1. Distrust and suspicion of authority figures.
2. Unrealistic aspirations and work attitudes.
3. Hypersensitivity to criticism or rejection.
4. Facade of "toughness."
5. Dependency needs.
6. Impaired and confused self-concepts.
7. Rejection of social values.
The conclusion that must be drawn from this study is that the
drop-out is basically a person who is alienated from himself and
society. A broad spectrum of counseling is needed to help him
develop a more positive self-concept and a closer integration
^Harry E. Leubling, "Counseling with Dropouts; A Three Year





In still another study of the psychological tendencies of the
drop-out that made use of the TAT and was given to teen-age
respondents in New Orleans and Boston, it was found that the over¬
riding differential attitude is one of hostility against authority
or adults, against controls of all types -- home authority, civil
authority, intellectual authority, occupational authority. Human
relations are more characteristically brittle, haphazard, unpreme¬
ditated, effectless and exploitative. Fun, pleasure, spontaneity,
and emotional upheavals of varied types are much in evidence. The
drop-out protocols seem interlaced with the impulse-ridden, the non-
deferred gratification, the unconventional (from the vast culture's
view point), the shallow, etc.^
Divorce and desertion are taken for granted by the drop-out as
an inescapable part of life. The female-dominated home not built
around the expectations of stable or adequate income; the male as a
"real heel" during the work-a-day week but a swashbuckling "lady's
man" over the weekend; the "broad" whose value is commensurate with
her anatomical measurements, her Kinsey "sex contact" explorability
and Freudian "sex object" dimensions; the police as "trouble makers"
and "kill-joys;" the teacher as a "real square - you know what I
mean"--are stereotyped characters and situations on the stage of the
drop-out's psyche.2
^Lucius F. Cervantes, The Dropout; Causes and Cures (AmArbor:
The University of Michigan Press, 1965), p. 192.
^Ibid.
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Suicide is a favored theme and solution. The hidden depth
within the mind of the drop-out seems to exhale feelings of inade¬
quacy, worthlessness, frustration and failure. Because of his failure
at youth's prime job — his school work, because of his dead-end
laborer's job, the drop-out in an affluent, upwardly mobile society
has come to feel like a second-class citizen. The hostility which
is the drop-out's defense against the outer world's depreciation of
his position seems destined to become intensified.
Comparing Negroes and whites, lower-class Negro children come
from larger families, and fewer of these children were supported by
their father's earnings. Three times as many Negro as white children
lived in families where adults were currently unemployed and
receiving welfare or aid. White fathers had an average of one more
year of schooling than Negro fathers, and white mothers had one-half
year more than Negro mothers. In both groups mothers were better
educated than fathers. Negro parents were geographically more mobile
than whites, but less mobile occupationally.^
Goff gives the following as educational Implications of the
influence of rejection on aspiration level of minority group
children:
1. Lower-income Negro children showed decreased
confidence in out-of-school activities with
increase in age.
2. Lower-income groups had more feelings of in¬
adequacy increased with age for the boys but
not for the girls.
^Suzanne Keller, "The Social World of the Urban Slum Child,"
American Journal of Orthopsychiatry. XXXXII (1963), 823-831.
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3. Lower-income girls felt least assured on self¬
esteem and least secure regarding probable
success in the future.
4. Lower-income children believe money and lack of
opportunity are major sources of interference
with ambition, while upper-income children named
ill-health, bad luck and death as possible
factors interfering with realization of ambitions.
5. Children's wishes involve more material and
concrete things than abstractions like happiness
and health.!
In conclusion, the review of the related literature tends to
indicate or show a great relationship of factors within the perception
spectrum of the disadvantaged and how middle-class people view them.
These perceptions do not seem to have changed much in the last
thirty years. There is still a divergence of opinion on how to
best reach this segment of the population though there is almost a
unanimous opinion that this must be done and soon.
Summary of Related Literature
In 1935 the American Youth Commission secured first-hand informa¬
tion and opinions from more than 13,000 individuals. This investiga¬
tion is still significant. In 1967 it can be seen that society has
ignored the basic needs of the individual. Certain groups in the
nation have not shared fully in the benefits of our unprecedented
economic expansion.
^R. M. Goff, "Some Educational Implications of the Influence
of Rejection on Aspiration Level of Minority Group Children," Journal
of Experimental Education. XXIII, No. 154 (January, 1954), 79-83.
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There is considerable evidence that the disadvantaged child
is not well accepted in the school setting. Underprivileged
children accurately perceive the teacher's rejection of them. Most
studies have found low-income youth to be non-verbal, anti¬
intellectual, and, at best, primitive in conceptual ability. There
is also a great deal of evidence that deprived children and their
parents have a much more positive attitude toward education than is
generally believed.
Guidance workers perceive youngsters of lower-class as sullen,
defiant and dirty. Children so perceived are unrewarding to work
with. A poor school record tends strongly to guarantee a poor work
record. The drop-out is basically a person who is alienated from
himself and society. In a study of the psychological tendencies of
the drop-out that made use of the TAT, it was found that the over¬
riding differential attitude is one of hostility.
CHAPTER II
PRESENTATION AND ANALYSIS OF DATA
Organization and Treatment
of Data *
The purpose of this chapter is to present the findings of the
data on the "NYC Enrollee Opinionaire." The data presented in this
chapter were derived from an opinionaire administered to sixty
enrollees of the Neighborhood Youth Corps out-of-school program,
Atlanta, Georgia. The enrollees were selected by random sampling
from the total enrollment of this program.
The opinionaire was made up of eighty-two items consisting of
statements pertaining to the enrollees' family, future, the world of
work, the school, the NYC program, and the enrollees' self. State¬
ments made on the opinionaire were based on the literature and on
discussions with subjects similar to those who participated in the
s tudy.
The introductory portion of the opinionaire was devoted to
directions for completing the opinionaire and to securing informa¬
tion pertaining to the background of the respondent.
The items on the opinionaire were divided into six areas. These
areas included: opinions regarding the family, opinions of the world
of work, opinions regarding the future, opinions regarding the self,
and opinions relating to the Neighborhood Youth Corps.
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If the respondents felt that they agreed with a statement most
of the time, they were directed to check the "Agree" column. If the
respondents felt that they disagreed with a statement most of the time,
they were instructed to check the second column, labeled "Disagree."
If the respondents were uncertain about the particular item, they were
instructed to mark the third, or "Unsure," column.
The presentation of the data with interpretive discussions and
tabular presentation pertaining thereto, is organized under the
headings listed below:
1. Distribution of enrollees according to last grade
completed and present age.
2. Opinions of NYC enrollees of themselves.
3. Opinions of NYC enrollees of their families.
4. Opinions of NYC enrollees of school.
5. Opinions of NYC enrollees of the Neighborhood
Youth Corps.
6. Opinions of NYC enrollees' world of work.
7. Opinions of NYC enrollees of their future.
The distributions of responses to the opinionaire items are
shown in Tables 2 through 7. The responses to each item were tabu¬
lated and are shown in per cent of total responses.
Distribution of enrollees according to last grade completed
The distribution of enrollees according to the last grade in
school completed and present age appears in Table 1.
The grade range was eight through twelve with forty-two per
cent presently attempting to finish school at night. The largest
number of respondents dropped out of school in the tenth grade.
21
TABLE 1
DISTRIBUTION OF ENROLLEES ACCORDING TO
LAST GRADE COMPLETED AND PRESENT AGE
Present Age 16 17 18 19 20 21 Total
Last Grade Completed
Eighth 3 2 5
Ninth 3 4 2 4 13
Tenth 5 6 6 4 3 24
Eleventh 1 4 2 6 13
Twelfth 1 2 2 5
Total 3 11 16 11 16 3 60
The age range was from sixteen through twenty-■one.
Analysis of the Data on the Opinions of Self
Table 2 shows items that relate to the enrollees* opinions of
themselves. The intent here was to determine how enrollees see them¬
selves, their opinions of themselves. The way a person sees himself
influences all aspects of his life.
The responses to the fifteen items related to the enrollees'
opinions of themselves are tabulated and shown in Table 2.
In item 1, the enrollees were asked to agree or disagree to a
statement which asserted that the enrollee is self-conscious when
meeting new people. In general, people in this socio-economic group
are viewed either as shy, quiet and retiring, or as aggressive, loud
and rebellious toward authority. Both traits could be results of a
self-conscious personality. Being in a group classed as the "poverty
syndrome" groups and lacking education to give confidence, it is
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likely that an enrollee could be self-conscious. However, while
thirty per cent agreed with this statement, forty-five per cent
disagreed. It appears that by a small majority the enrollees do not
feel self-conscious in meeting new people.
In item 2, the enrollees were asked if their feelings are
easily hurt. A sensitive person often finds it difficult to take
criticism either from his peers or from those in authority, including
employers. While forty-five per cent disagreed, forty-two and five
tenths per cent agreed. This seems to indicate a high percentage of
sensitivity among enrollees.
Item 4, and its corresponding item, 7, asked respectively
whether the enrollees enjoy being alone or like to be in a crowd.
These social traits affect an individual's functioning in both work
and recreational atmospheres. Fifty-seven and five tenths per cent
of the enrollees disagreed with item 4, and fifty-five per cent disagreed
with item 7. This contradiction may be indicative of the enrollees'
preference for small groups.
Item 3, "People don't understand me,"was used to indicate how
enrollees see their capacity to relate to others. Fifty-five per
cent of the enrollees felt that people do understand them. However,
a reasonably large number, thirty per cent, were unsure of their
opinion, indicating possibly that minor difficulties in this area are
experienced by the enrollees. Possibly the per cent agreeing should
be larger.
Item 5 of Table 2, in which the enrollees were asked to indi¬
cate whether they are friendly with everyone, received, as was
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TABLE 2
OPINIONS OF NYC ENROLLEES OF THEMSELVES
Items Percentages
Agree Disagree Unsure
1, I am self-conscious when meeting people 30 45 25
2, My feelings are easily hurt. 42.5 45 12.5
3. People don't understand me. 15 55 30
4, I enjoy myself when I'm alone and
away from people. 22.5 57.5 20
5, I am friendly with everyone. 92.5 5 2.5
6. I don't like to talk because people
might think I am stupid. 7.5 87.5 5
7. I like to be in a crowd. 35 55 15
8, I have many friends 65 15 20
9. Most people just care about
themselves. 70 10 20
10, Most people can be trusted. 25 45 30
11. I don't trust anyone. 7.5 75 17.5
12. I am satisfied with myself as I am. 27.5 57.5 15
13. I do not have much to be proud of. 15 75 10
14, I am a happy person 55 20 25
15. The things I decide on do not turn
out too well. 22.5 40 37.5
expected, an almost unanimous agreement. Its control, item 8, which
asked if the respondents have many friends, found sixty-five per cent
agreeing, fifteen per cent disagreeing and twenty per cent unsure.
Though it can be argued that one could be friendly with everyone
24
without having a great many friends, usually one trait breeds the
other. These items may suggest that many enrollees feel they are
friendly with their peers, but, in actuality, they are not.
Item 6 states, "I do not like to talk because people might
think I am stupid." The intent here was to determine whether
enrollees are aware of an inability to verbalize as often as is
attributed to this socio-economic group. The majority of those
sampled, eighty-seven and five tenths per cent, do not profess to
feel inadequate in their ability to speak to others.
In item 9, "Most people just care about themselves," and in
item 10, "Most people can be trusted," responses indicate that
enrollees see themselves as friendly, yet they feel that a few
people can be trusted, and that no one really cares about them.
Item 11, a negative statement concerning trust of others, did not
quite get the same response when seventy-five per cent disagreed.
This is not in keeping with items 9, in which seventy per cent
agreed, and 10, where forty-five per cent disagreed. It appears
that, while the enrollees do not seem to admit it, there are few
people who are trusted by them.
The answer to item 12 indicates how much can be done for those
enrolled in NYC. Twenty-seven and five tenths per cent indicated
they are satisfied with themselves as they are, and fifty-seven and
five tenths per cent indicated they are dissatisfied with themselves.
It is the latter for whom the NYC may be able to do something. These
are the ones who want to improve. Many respondents, too, feel they
have something of which to be proud, as indicated by item 13.
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All people need something to be proud of in order to improve them¬
selves.
Item 14 asks if the enrollees see themselves as happy persons,
and item 15 asks if the things the enrollees attempt tarn out well.
The responses to both questions are positive, item 14 having fifty-
five per cent agreement, and item 15 having forty per cent disagreement.
The NYC enrollee seems to see himself as a happy, person with many
friends, yet distrustful or wary of others. He feels he has room for
improvement, and perhaps that is one reason he has joined the NYC
program.
An Analysis of Data on Opinions of
Enrollees' Families
Table 3 shows thirteen items that relate to the enrollees'
opinions of their families. The intent here was to determine how the
enrollees see the home environment in which they have lived for
sixteen to twenty-one years and to which they must return each night
after their work at NYC is finished. It is true that some of these
individuals no longer live at home for one of several reasons; how¬
ever, it is also true that prior to the individual's departure, the
family exerted a trenemdous amount of influence either positively or
negatively.
The responses to the thirteen items related to the enrollees'
opinions of family are tabulated and shown in Table 3. In consider¬
ing opinions of families, it is interesting to note certain informa¬
tion from the preliminary background questions indicating the
composition of NYC enrollees' families. Of the enrollees, thirty
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TABLE 3
OPINIONS OF NYC ENROLLEES OF THEIR FAMILIES
Items Percentages
Agree Disagree Unsure
1. Parents expect too much from their
children. 32.5 45 22.5
2. There is always someone in the family
that I can talk to when I need help. 75 25
3. My parents don't care what I do. 7.5 90 5
4. I wish my parents were stricter. 15 67.5 17.5
5. My family eats together. 87.5 10 2,5
6. I don't care if my brothers and
sisters finish school or not. 5 92.5 2.5
7. I talk to my parents and tell them
what I am doing. 62.5 17.5 20
8. I want to get away from my family. 20 52.5 27.5
9. I would like to be the same kind
of parent that my mother is or was. 52.5 25 22.5
10. I would like to be the same kind
of parent my father is or was. 15 52.5 32.5
11. My father is or was lazy. 10 77.5 12.5
12. My mother is or was lazy. 25 90 7.5
13. A person should always help his
parents with the support of his
younger brothers and sisters, if
necessary. 95 0 5
per cent live with their mother, four per cent with their father, twenty
six per cent with both parents, eighteen per cent with relatives, and
eighteen per cent with others. Of the sample, forty-five per cent
27
were married and fifty-five per cent single. Many of the married
enrollees lived with their parents, and forty-four per cent have
children of their own.
Items 1, 3, 4 and 8 were designed to reflect the parent-child
relationships of the individuals in NYC.
The responses made for item 1, "Parents expect too much from
their children," forty-five per cent disagreed, but thirty-two and
five tenths per cent agreed, suggesting a possibility of discord
between parent and child. It would have been interesting to know
in what respect these respondents felt their parents expected (or
expect) too much from them since, according to their responses for
the two related questions, their parents care about what they do and
are not too strict. In items 3, 4, and 8 the enrollees were given
the opportunity to express negative feelings regarding their families;
however, very few negative feelings were indicated. In response to
the item "My parent's don't care what I do," ninety per cent dis¬
agreed. In item 4, "I wish my parents were stricter," sixty-seven
and five tenths per cent disagreed, and in item 8, "I want to get
away from my family," fifty-two and five tenths per cent disagreed.
Items 2, 5, and 7 attempted to determine the cohesiveness of
the family. Responses to all three items indicated a strong unity
within the family. Seventy-five per cent are able to talk about
their problems to some member of their families; sixty-two and five
tenths per cent tell their parents about things they are doing, and
eighty-seven and five tenths per cent eat together.
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The remainder of the questions were used to more definitively
determine the relationships of NYC enrollees to various members of
their families. It appears that the mother relationship is much
stronger than the father relationship. In response to the item, "I
would like to be the same kind of parent that ray mother is, or was,"
fifty two and five tenths per cent agreed, showing strong identifies
tion with the mother figure. On the other hand, fifty-two and five
tenths per cent disagreed with the item, "I would like to be the
same kind of parent that my father is or was." The reader should
consider the fact that most of the respondents were women, and this
might account for the strong support of the mother figure and the
negative response toward the father figure. This is further empha¬
sized by the strong disagreement to items 11 and 12 which state
respectively, "My father is or was lazy" and "My mother is or was
lazy." Seventy-seven and five tenths per cent disagreed with the
first statement and ninety per cent disagreed with the latter.
Two questions were asked to indicate the relationship between
the enrollees and their brothers and sisters. The first, item 6,
states, "I don't care if my brothers and sisters finish school or
not." Ninety-two and five tenths per cent disagreed with this
statement. It might be assumed that enrollees want more for their
brothers and sisters than they have accomplished. To the related
item, "A person should always help his parents with the support of
his younger brothers and sisters, if necessary," ninety-five per
cent responded in agreement, indicating, it seems, a strong sense
of responsibility toward siblings.
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Thus we find NYC enrollees viewing their families, or the
environment in which they live, as a strong, cohesive unit. Fre¬
quently this unit does not contain the two parent-figures we see
outside of the poverty syndrome, but does have a strong mother figure
to which the individual can relate.
Anaylsis of Data on the Opinions of School
Table 4 shows fourteen items which relate to the enrollees'
opinions of school. The intent here was to discover how the enrollee
felt about school while he was there, and how he feels since he has
dropped out. One of the aims of the NYC program is to interest
enrollees in returning to school. This section attempted to show how
well NYC is succeeding in instilling, in enrollees, better attitudes
toward school.
The responses to the fourteen items related to the enrollees'
opinions of school are tabulated and shown in Table 4.
Items 1 and 3 attempted to determine the grade, or grades, in
which enrollees began to experience difficulties with school. Forty
per cent agreed to item 1 and forty per cent disagreed. Since eighty-
two and five tenths per cent agreed to item 2 and only seven and five
tenths per cent disagreed, it would appear that most of the difficul¬
ties encountered by the NYC enrollees occurred in the first three
grades. After this point the student may be socially promoted, so
encountering little difficulty or challenge because he is pushed
along.
Items 3, 6, 7, 10 and 11 were included to determine how the
enrollees viewed the staffs of their schools. Responses to item 3
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TABLE 4
OPINIONS OF THE NYC ENROLLEES OF SCHOOL
Items Percentages
Agree Disagree Unsure
1. I liked school for the first three
grades. 40 40 20
2. I liked school in the 6th, 7th,
and 8th grades. 82.5 7.5 10
3. There was always someone at
school that I could talk to. 80 15 5
4. The subjects I took in high school
are not useful. 12.5 85 2.5
5. I can learn more by working than
by going to school. 10 57.5 32.5
6. I do not like school teachers. 0 80 20
7. My teachers were interested in me. 75 5 20
8. I am sorry that I did not continue
school. 87.5 12.5 0
9. I would go back to school if I could. 90 5 5
10. My high school counselor could be
trusted. 55 15 30
11. The schools need better teachers. 52.5 15 32.5
•CM I learned a lot in school. 70 10 20
13. I did not realize how important
school was until after I quit
school. 80 15 5
14. My parents wanted me to quit
school so that I could get a
job and bring in some money. 5 92.5 2.5
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indicate that most of the enrollees had someone at school to whom
they could talk; eighty per cent agreed to this statement. It
would be interesting to investigate, in some future study, just whom
they go to in order to discuss their problems at school. This could
be either the counselor or a teacher, since seventy-five per cent of
the enrollees indicated in item 7 that teachers were interested in
them. Eighty per cent disagreed with the statement that they did not
like school teachers and fifty-five per cent of the enrollees
indicated a trust in their school counselors (Items 6 and 10). In¬
consistently, fifty-two and five tenths per cent agreed to item 11,
"The schools need better teachers." Whether this was due to their
own experiences or was influenced by other factors must be left to
some future investigator to ascertain.
Items 4, 5, and 12 were used to obtain the enrollees* opinion
of the schools' curricula in respect to themselves. The resp uses
indicated, in each case, that the subjects taken in high school were
felt to have been worthwhile. Eighty-five per cent disagreed with
the statement that the subjects taken in school were not useful.
While fifty-seven and five tenths per cent disagreed that they could
learn more by working than by going to school, it should be noted
that only ten per cent agreed with this statement. Even though the
vast majority of the NYC enrollees are high school drop outs, they
seem to be able to admit that they learned a great deal while in
school. Seventy per cent agreed to statement 12, while only ten per
cent disagreed
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Items 8, 9 and 13 were included in the opinionaire to establish
how the NYC enrollees view school now that they no longer attend. In
item 8, eighty-seven and five tenths per cent agreed that they were
sorry they did not continue school. This could be attributed to the
number of jobs they have held since school or the type of jobs they
were forced to take after quitting school, or it could be the NYC pro¬
gram which seeks to reinterest them in school. Certainly the latter
is likely since ninety per cent said they would go back to school if
they could. Then the question of what is keeping them from attending
night school must be raised, since, on the preliminary background
information, only forty-two per cent indicated they were in attendance
at night. Item 13, "I did not realize how important school was until
after I quit," also received eighty per cent agreement, indicating
still further awareness of a job-school relationship. It was when
the enrollee was turned down because of education for jobs which he
sought that education began to matter.
The last item, "My parents wanted me to quit school so that I
could get a job and bring in some money," was an attempt to determine
whether parents had any bearing on the enrollees quitting school. The
results obtained were contrary to existing research, which indicates
that parents in the poverty syndrome wish their children to quit
school to help bring money into the home. Of the sixty respondents,
ninety-two and five tenths per cent agreed to this statement and five
per cent disagreed, indicating that their parents did not want them
to quit school.
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On an overall basis it seems that NYC is accomplishing its goal
in helping the enrollee reevaluate his need for school. The enrollees,
as a group, disliked school for the first three grades. Perhaps it
is here that their lack of proper background becomes apparent and is
intensified by teachers who lack understanding. After that, they may
be socially promoted until they are graduated or, as in most cases,
they quit. Like others who drop out of school, the NYC enrollee is
sorry that he took this drastic step; like others, he fears going back
and admitting his mistake. NYC is doing a magnificent job in reeducat¬
ing these enrollees toward night school. While the percentage attend¬
ing night school seems small, when one looks at the hard core with
which the NYC program deals he realizes the magnitude of the number NYC
seems to be helping.
Analysis of the Data on Opinions of
Neighborhood Youth Corps
Table 5 includes thirteen items that relate to the enrollees'
opinions of the Neighborhood Youth Corps program. The intent here was
to obtain the opinions of the enrollees regarding NYC effectiveness in
helping them to obtain new job skills and to determine how they see
the people in NYC.
The responses to the thirteen items relating to the enrollees*
opinions of the Neighborhood Youth Corps are tabulated and shown in
Table 5,
Item 1 attempted to determine whether the enrollees felt they
are learning enough in the NYC program to help them get ahead. There
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was almost complete agreement to both this statement (ninety-seven and
five tenths per cent) and to statement 3, "NYC helps you get the kind
of job you want," (seventy-seven and five tenths per cent). A corollary
statement to the latter, item 11, "NYC doesn't give you the kind of
job you want," received sixty-two and five tenths per cent disagreement.
These items suggest the enrollees feel they are gaining a great deal
by attending NYC.
Items 2, 5 and 6 were used to obtain the NYC enrollees' opinions
of their supervisors and the value which they place on them. Item 2,
"My supervisors usually don't know as much as I do," showed seventy-
seven and five tenths per cent disagreeing; item 5, "My supervisor has
real interest in his work," found eighty-two and five tenths per cent
agreeing, and to item 6, "My supervisor is not always fair in judging
my work," seventy per cent disagreed. The responses to these items
seem to indicate that enrollees have faith in their supervisors and
believe they will help the enrollees and teach them to the best of
their ability.
To obtain the NYC enrollees' opinions of their counselors, items
4, 7, 8 and 13 were included. Eighty-five per cent disagreed with the
statement that the NYC counselor is not very helpful, and seventy-five
per cent agreed with the statement that the NYC counselor helps them
see how they can do a better job. Though eighty-two and five tenths
per cent disagreed with the statement that it is a waste of time to
talk to the NYC counselor, it must be pointed out that few enrollees
have the opportunity to speak to the NYC counselor alone. Each NYC
counselor is assigned eighty enrollees, who are seen in groups since
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OPINIONS OF NYC ENROLLEES OF





1. The NYC progran will help you get
ahead. 97.5 0 2.5
2. My supervisors usually don't know
as much as I do. 7.5 77.5 15
3. NYC helps you get the kind of work
you want. 77.5 7.5 15
4. The NYC counselor is not very
helpful. 0 85 15
5. My supervisor has real interest in
his work. 82.5 0 17.5
6. My supervisor is not always fair in
judging my work. 12.5 70 22.5
7. The NYC counselor helps me see how
I can do a better job. 75 10 15
8. It is a waste of time to talk to
the NYC counselor. 5 82.5 12.5
9. I feel that NYC doesn't pay enough. 75 15 10
10. I joined NYC only because my friends
said it was a good idea. 12.5 87.5 0
11. NYC doesn't give you the kind of job
you want. 7.5 62.5 30
12. If I had to do it over, I would
still join NYC 50 22.5 27.5
13^ I can't trust the NYC counselor. 5 80 15
there is not enough time to see each enrollee individually. NYC
recognizes that this is a limitation in their program and is attempting
to correct it.
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Item 13, too, indicates a trust in the NYC counselor, since
eighty per cent indicated disagreement to the statement that NYC
enrollees can't trust the NYC counselors. The preponderance of
disagreement to this statement seems to indicate either a strong iden¬
tification of the enrollees with the NYC counselor, or a fear, even
though assurance of confidentiality was given, that somehow they would
be discovered. The possibility of this was also revealed by the
responses to item 12 which stated, "If I had to do it over, I would
still join NYC." While fifty per cent agreed, it should be noted
that twenty-two and five tenths per cent disagreed, indicating there
may have been withholding of information out of fear of reprisal.
Item 9, "I feel that NYC doesn't pay enough," sought to determine
whether the enrollees have a realistic view of their labor value.
Most apparently do not. Seventy-five per cent agreed with this state¬
ment, yet NYC pays the enrollees a minimum wage of $1.25 per hour,
even when teaching the enrollee new job skills. Most of the enrollees
feel, unrealistically, that they are worth much more.
Item 10, which states "I joined NYC only because my friends said
it was a good idea," showed eighty-seven and five tenths per cent in
discord. In the preliminary interview, enrollees were asked how they
became interested in NYC. Most of the enrollees responded through an
agent or a recruitor, usually a Vista volunteer, who went to the homes
or pulled prospective enrollees off the street.
In viewing the overall picture, it would seem that NYC, even
with its limitations, is doing a very effective job. The people to
whom they are catering are responding to the program and to those who
set out to help them.
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Analysis of Data on Opinions on the
World of Work
Table 6 provides fifteen items that relate to the enrollees'
opinions of the world of work. This was an attempt to discover how
enrollees felt about the responsibilities of holding a job, job
requirements, and what it takes to get ahead.
The responses to the fifteen items related to the opinions of
the NYC enrollees of the world of work are tabulated and shown in
Table 6.
Items 1, 2 and 3 were included to ascertain how enrollees feel
about what it takes to obtain such things as promotions and raises.
Eighty per cent felt that knowing the right person helps you get ahead.
On the other hand, eighty-two and five tenths per cent felt that it
takes hard work to get ahead and seventy-seven and five tenths per cent
disagreed that good luck is a factor. Obviously the enrollees feel
that hard work and knowing the right person are the right combination
for raises and promotions.
Item 4, "I would rather do something new on a job than do the
things I know," found fifty per cent agreeing to this statement. This
may be a trait of the individual who stays with NYC. If a person does
not like to learn new things he would soon drop out of NYC, since the
program attempts to teach new skills and work attitudes.
To ascertain the opinions of the enrollees* work attitudes,
items 5, 9, 10, 11, 12, 13, 14, and 15 were included. While ninety
per cent disagreed with the statement, "It isn't too important to be
at work everyday," the NYC counselors' state that this is one of the
major problems in working with NYC enrollees. Enrollees frequently do
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TABLE 6




1. Knowing the right people helps you
get ahead. 80 12.5 7.5
2. It only takes good luck to get ahead. 12.5 77.5 10
3. It takes hard work to get ahead. 82.5 7.5 10
4. I would rather do something new on a
job than do the things I know. 50 22.5 27.5
5. It isn't too important to be at work
everyday. 2.5 90 7.5
6. I would like a job in which I could
be in charge of other people. 27.5 27.5 45
7. You don't have to work at a job you
don't like; you can always get
welfare. 0 87.5 12.5
8. It's better to have a job you don't
like than none at all. 72.5 22.5 5
9. I do not mind working on Saturdays. 50 20 30
10. I like a good 8 hour a day job. 75 5 20
11. Most workers would do a better job
if they weren't always being checked
by the boss. 52.5 27.5 20
12. I would rather quit, than take too
much criticism from the boss. 15 55 30
13. When I quit a job, I don't believe
in giving notice. 5 75 20
14. When I am sick and unable to work,
I call and notify my boss. 90 5 5
15. On the job, I work just enough to
get by. 10 75 15
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not appear for days and then suddenly show up. It is obvious that
enrollees know they should appear for work each day but do not do so.
The assistant director of the NYC program states that fifty per cent
of the enrollees maintain good attendance. Enrollees are not dropped
from the NYC program because of poor attendance since this is one of
the attitudes the program attempts to correct.
Item 9, "I do not mind working on Saturday," produced fifty per
cent agreement. If enrollees fail to be present at work during the
week they would doubtfully be present on Saturdays. It seems obvious
that the opinions of the enrollees are one thing and what they do in
this respect is another.
To item 10, "I like a good 8 hour a day job," seventy-five per
cent agreed, five disagreed, and twenty were unsure. Whether this in¬
dicates, as the writer had expected, that enrollees would be willing to
work longer than 8 hours if necessary, is questionable.
Item 11, "Most workers would do a better job if they weren't always
being checked by the boss," found fifty-two and five tenths per cent of
the enrollees agreeing. While in item 12, "I would rather quit than
take too much criticism from the boss," fifty-five per cent were found
to disagree. It appears that enrollees do not want their bosses to
watch them to closely. Though they would not quit their positions, they
would prefer to be left alone, whether they are doing things right
or wrong. In keeping with both questions, item 15 states, "On the
job I work just enough to get by." Seventy-five per cent of the
enrollees disagreed. Since there have been no follow up studies on
NYC graduates, it is difficult to tell whether or not these opinions
are mere verbalizations of attitudes that should be held or are genuine
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attitudes.
Item 13, "When I quit a job, I don't believe in giving notice,"
to which seventy-five per cent disagreed and item 14, "When I am sick
and unable to work, I call and notify my boss," to which ninety per
cent of the enrollees agreed, were both statements drawn from poverty-
syndrome attitudes. While those in the NYC program are of this
syndrome, their answers are not typical of the syndrome. If the NYC
enrollees have learned to give notice when leaving their jobs and to
call when they are sick, then NYC has indeed taught them a great deal.
Item 6 was an evaluatory statement of how enrollees feel they
can handle other people. Forty-five per cent show, by indicating
"unsure," some doubt. If these were placed with the "disagree" per¬
centage (twenty-seven and five tenths per cent) it would indicate that
these enrollees seriously doubt their abilities and competencies in
handling others or in acting in a leadership capacity.
Items 7 and 8, "You don't have to work at a job you don't like;
you can always get welfare," and "It's better to have a job you don't
like than none at all," were an attempt to indicate enrollees' feelings
of the importance of holding a job. In the first item, eighty-seven
and five tenths per cent disagreed, and in the second seventy-two and
five tenths per cent agreed. Enrollees showed a vast disagreement with
the supposed trait of the "hard-core poor," namely that of preferring
to draw welfare or other public payments in preference to working. This
is substantiated by the large number agreeing with the second state¬
ment. Realistically, there is an awareness that it is not always
possible to be satisfied on a job, but economically it is necessary
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to hold a job for monetary reasons.
Generally, the opinions of the enrollees seem to indicate a
strong sense of responsibility toward positions held and good work
attitudes. NYC schools its enrollees in the proper work attitudes.
Therefore, the opinions revealed here may be a result of schooling
without the concomitant behavioral change and/or without sufficient
motivation to carry out what they have learned.
Analysis of Data on Opinions
of the Future
Table 7 consists of twelve items that relate to the NYC enrollees'
opinions regarding their future. The intent here was to discover how
realistically oriented the enrollee is in relationship to his specific
skills and the abilities he hopes to attain.
The responses to the twelve items relating to the opinions of the
NYC enrollees regarding their futures are tabulated and shown in Table
7.
Item 1, "I think that I will be better off than my parents," was
included to indicate whether enrollees feel that, even though they
dropped out of school, their chances are still better than their parents.
To this item fifty per cent agreed but even more interesting, thirty
per cent were unsure and twenty per cent disagreed. This is a fifty-
fifty split as to whether or not they will be better off. Supposedly,
economic conditions are better than they were when their parents were
the same age; however, this indicates the extreme psychological inertia
or utter despair that they have learned from their parents. It is
significant, then, that fifty per cent do feel, or have gained, hope.
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TABLE 7




1. I think I will be better off than
my parents. 50 20 30
2. I plan to own my own business
someday. 25 13 57.5
3. I want a job someday that will help
me buy a big car. 60 12.5 27.5
4. I hope to leave this city per¬
manently. 55 15 30
5. I want to travel and see many
different places. 37.5 2.5 10
6. I want to continue my education
someday 100 0 0
7. I want my children to finish school. 100 0 0
8. Someday I would like to be a boss. 45 22.5 32.5
9. I want to own my own home 97.5 0 2.5
10. The kind of job I want is one that
will be steady and have good pay. 100 0 0
11. I am worried about what will happen
to me after I finish the NYC program 35 35 30
•CM I am concerned about my future 100 0 0
after being in the NYC program and have overcome feelings that have
been passed down from one generation to another.
Item 2, "I plan to own my own business someday," showed twenty-
five per cent agreeing and fifty-seven and five tenths unsure. The
high percentage of unsure responses might be due to a lack of knowledge
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of what it takes to run a business or lack of self-confidence in doing
so. The percentage of agreement shows lack of ability to equate the
enrollees* positions with their wants and desires. This is typical
of the syndrome from which they come and again points to high aspira¬
tion compared to ability and capacity.
Items 3 and 9 show a strong identification with middle class
society and these feelings may lead to strong motivation to secure the
economic benefits of the middle class society through work.
Item 4, and its corollary, item 5, were concerned with a desire
to re-locate and/or travel. Fifty-five per cent agreed with item 4
and thirty per cent disagreed, indicating a high percentage feel their
lot will be better in another area or disillusionment with the lack of
opportunity in Atlanta. On the other hand, item 5 yielded an eighty-
seven and five tenths per cent agreement perhaps indicating a healthy
desire to see this country. It is a fact that most people living in
poverty areas have never been more than a mile or two from where they
live.
In Item 6, "I want to continue my education someday," one hundred
per cent agreed and yet, in the NYC program which encourages and aids
enrollees to continue their education, it was found that fifty-eight
per cent were not doing so. Thus it would appear that NYC enrollees,
while they feel education is desirable, have still not been sufficiently
motivated to return to school. Nevertheless, it appears enrollees do
recognize the importance of school, and in item 7, one hundred per
cent expressed the desire for their children to finish school.
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To show the enrollees' opinions of their future world of work,
item 8 was included. Forty-five per cent agreed to this statement.
Of importance here is the high percentage indicating a desire to achieve
a higher work status. Coming from an element which has long had
virtually no motivation, this may be indicative that middle class work
attitudes have been learned by a large number of enrollees.
Item 10, "The kind of job I want is one that will be steady and
have good pay," produced one hundred per cent agreement. This indicates
a desire for job security which has long been missing from lower or
poverty class children.
Item 11 and item 12 reveal the insecurity of NYC enrollees. In
response to the first statement, thirty-five per cent agreed and thirty-
five per cent disagreed as to concern regarding their futures after
leaving NYC, while the second item,"I am concerned about my future,"
yielded one hundred per cent agreement.
It would seem that NYC enrollees lack reality orientation inso¬
far as their skills, wants and desires are concerned. They lack
security and are uneasy about what will happen after they finish with
the NYC program and, in general, about their future. However, posi¬
tive replies by enrollees indicate that proper work attitudes have been
learned and a general desire instilled in them to overcome their
present status. Thus it is felt that the Neighborhood Youth Corps
has achieved, to some degree, one of its basic goals - creating, in
enrollees, positive attitudes about work.
CHAPTER III
SUMMARY AND CONCLUSIONS
Recapitulation of the Theoretical Basis
of the Research
Rationale
In 1946, our nation committed itself to providing job oppor¬
tunities for every person able, willing and seeking to work. But a
few years later a series of revolutionary manpower programs was
undertaken to upgrade workers' skills and improve the matching of
workers to jobs. These developments were made possible by enactment
of the Area Redevelopment Act of 1961, the Manpower Development and
Training Act of 1962, and its subsequent amendments, the Vocational
Education Acts of 1963, the Education Acts of 1964 and 1965, the
Executive order assuring equal opportunity. Title VII of the Civil
Rights Act of 1964, and the Economic Opportunity Act of 1964.^
The Neighborhood Youth Corps is a cooperative Federal, state,
and local community voluntary program made possible by the Economic
Opportunity Act of 1964. Locally, the out-of-school program is
sponsored by the Atlanta and Fulton County Boards of Education, for
^U, S. Department of Labor, Manpower Report of the President
and A Report on Manpower Requirements. Resources. Utilization, and




boys and girls who are still in school but who might otherwise drop
out. The NYC in-school program aims to provide financial assistance
and motivation to continue their education.
The part of the project this paper deals with, the out-of-school
program, stresses work experience aimed at developing the attitudes
and behavior required for regular employment. The enrollees' NYC
experience is expected to be a first step that will enable them to
return to school, undertake skill training, or hold regular jobs.
The basic objectives of the Neighborhood Youth Corps are:
1. To significantly increase the employability of
enrollees by providing an opportunity to ex¬
perience meaningful work in a public service
which can enhance their employability.
2. To help these youth make a new assessment of
their interests, aptitudes, and abilities, and
to encourage the out-of-school youth, when
feasible, to return to school.
3. To give these deprived young men and women an
opportunity to develop a greater feeling of
self-worth by taking part in work which has
value for the community.
4. To use this program as a means of developing
citizen concern and support for more effective
service to youth.^
The youth who are most in need of the services which can be pro¬
vided by the Neighborhood Youth Programs are those who, in addition
to being economically underprivileged, have poor school attendance
records and low grades, lack motivation, are generally apprehensive of
iHenry G. Pace, Neighborhood Youth Corps * Manual of Procedure
(Mimeographed) Economic Opportunity Atlanta, Inc., pp. 1-2.
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everyone and have few, if any, skills. The need for providing assist¬
ance to these underprivileged youth is imperative. The prospect of
a high rate of drop-outs can be reduced through adequate supervision
and counseling.^
As in any program, there are those enrolled in the NYC program
whom the counselors and others have not been able to reach. These in¬
dividuals have the basic characteristics of absenteeism, tardiness
and a low level of participant interest.
It is the writer's opinion that one of the factors needed to
reach these individuals and to help establish better communications
with them is a knowledge of their perceptions.
Recapitulation of the Research Design of the Study
Evolution of the Problem
For many years the writer had been working with students in a
private school for under-achievers who were potential drop-outs. The
writer feels that he had achieved a great deal of success. Because
of this work with potential drop-outs, the writer submitted a proposal
to Economic Opportunity Atlanta, Inc. for reclaiming these youths.
During the school year 1966-1967, the writer attended an NDEA
Guidance and Counseling Institute at Atlanta University. As a part of
his internship, the writer worked first with the NYC in-school program
at 101 Marietta Street and then carried out a program of individual




As a result of these experiences the writer was motivated to
conduct a study of the NYC out-of-school program.
Contribution to Educational Knowledge
It is hoped that through this study counselors of disadvantaged
youth, whether in the NYC program or in any other programs, will be
provided with an index to what students think of themselves, the world
of work, their families, school, and their future. Such findings may
call for a reexamination of the methods by which we approach and
deal with those in the lower socio-economic strata.
Statement of the Problem.
The major problem involved in this study was to determine NYC
enrollees* opinions of the world of work, of their families, of them¬
selves, of school, of the NYC program, and of their futures.
Definitions of Terms Used
The following terms require definition;
1. Deprived or disadvantaged children, refers to
those who lack the environmental background
provided by more fortunate families and com¬
munities from which language facility and other
school foundations emanate.!
2. Enrollee. refers to an individual who has en¬
rolled in one of the two Neighborhood Youth Corps
programs.
3. Drop-out, refers to an individual who has left
school before completing the last grade in
school.
%. S. Department of Health, Education and Welfare, Program for
Educationally Disadvantaged (Washington, D. C.: U. S. Government
Printing Office), p. 1,
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4. Opinion, refers to a particular judgment or
belief of this kind; a view or notion (held
or expressed).1
Locale of the Study
The locale of this study was at the Neighborhood Youth Corps
Offices, Atlanta, Georgia.
Method of Research
The method of research used in this study was the Descriptive-
Survey. An opinionaire was used to obtain the data for the study.
Description of subjects
The subjects of this study were sixty enrollees chosen at
random from the six hundred fifty enrollees in the NYC out-of-school
program. By definition all enrollees are between sixteen and twenty-
2
one and are poor. Priority is given to those with poor academic
achievement, poor attitudes toward work, physical or mental handicaps,
or other disadvantages. The NYC out-of-school program concentrates
on those least likely to succeed without substantial help. The educa¬
tional level of the out-of-school group is low.
Description of Instrument
An opinionaire was used to obtain the data for this study. This
opinionaire was designed specifically to secure the necessary data
concerning enrollees' opinions of themselves, of the world of work, of
their families, of the NYC program, of school, and of their future.
%arnhart, (ed.]^ The American College Dictionary (New York;
Random House, 1964), p. 849.
2
U. S. Department of Labor, Manpower Report of the President and
a Report on Manpower Requirements. Resources. Utilization, and Training
(Washington; U. S. Government Printing Office, 1966), pp. 53-102.
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The opinionaire was designed and validated as follows:
1. Formulation of the opinionaire by the writer.
2. Submission to faculty for advice and correction.
3. Administration of the opinionaire to a sample
group of enrollees who were not used for the
final study.
4. Revisions and corrections made.
5. Duplication of the opinionaire in its final form.
Procedural Steps
The procedural steps followed in this study were:
1. Permission to conduct the study was secured from
the proper authorities.
2. The related literature pertinent to the study was
reviewed, summarized and organized for inter¬
pretations.
3. Enrollees to be sampled were determined by using
a random sampling.
4. Cooperation and participation of subjects were
solicited through personal contact.
5. The opinionaire was devised, validated and dis¬
tributed to subjects.
6. Data collected from the opinionaire was assembled
in appropriate tables and interpreted. The
statistical treatment of the data were per cent
of the subjects* reaction to the opinionaire items.
7. The statements of the findings, conclusions and
implications were formulated and incorporated in
the final thesis copy.
Summary of Related Literature
In 1935, the American Youth Commission secured first-hand in
formation and opinions from more than 13,000 individuals. This in
vestigation is still significant. In 1967, it can be seen that
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society has ignored the basic needs of the individual. Certain groups
in the nation have not shared fully in the benefits of our unprecedented
economic expansion.
There is considerable evidence that the disadvantaged child is
not well accepted in the school setting. Underprivileged children
accurately perceive the teachers' rejection of them. Most studies have
found low-income youth to be non-verbal, anti-intellectual, and at
best, primitive in conceptual ability. There is also a great deal
of evidence that deprived children and their parents have a much more
positive attitude toward education than is generally believed.
Guidance workers perceive youngsters of lower-class as sullen,
defiant and dirty. Children so perceived are unrewarding to work with.
A poor school record tends strongly to guarantee a poor work record.
The drop-out is basically a person who is alienated from himself and
society. In a study of the psychological tendencies of the drop-out
that made use of the TAT, it was found that the overriding differential
attitude is one of hostility.
Summary of the Findings
The following statements summarize the findings obtained from
the opinionalre relating to NYC enrollees' opinions of the world of
work, of their families, of school, of the Neighborhood Youth Corps,
of themselves and of the future:
1. Forty-five per cent of the enrollees disagreed with
the statement, "I am self-conscious when meeting
new people." Sixty-five per cent agreed to having
many friends.
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2. Forty-five per cent of the respondents disagreed
to the item which stated, "My feelings are
easily hurt;" however, forty-two point five per
cent agreed.
3. Slightly more than fifty-seven per cent of the
enrollees disagreed to the statement, "I enjoy
myself when I'm alone and away from people;"
however, fifty-five per cent also disagreed to
the statement, "I like to be in a crowd."
4. Fifty-five per cent of the enrollees disagreed
to the statement, "People don't understand me."
5. Approximately ninety-three per cent agreed to the
statement, "I am friendly with everyone."
6. Approximately eighty-eight per cent disagreed
with the statement, "I don't like to talk because
people might think I am stupid."
7. Seventy per cent of the enrollees agreed to the
statement, "Most people just care about themselves."
Forty-five per cent disagreed to the statement,
"Most people can be trusted," and seventy-five
per cent disagreed to the statement, "I don't
trust anyone."
8. Approximately fifty-eight per cent disagreed to the
statement, "I am satisfied with myself as I am."
9. Seventy-five per cent of the enrollees disagreed
to the statement, "I do not have much to be proud
of," and fifty-five per cent agreed to the state¬
ment, "I am a happy person."
10. Forty per cent of the enrollees disagreed to the
statement, "The things I decide on do not turn
out too well."
11. Forty-five per cent of the enrollees disagreed to
the statement, "Parents expect too much from their
children;" however, approximately thirty-three
per cent agreed. Ninety per cent disagreed to the
statement, "My parents don't care what I do," and
approximately sixty-eight per cent disagreed to
the statement, "I wish my parents were stricter."
12. Seventy-five per cent of the enrollees agreed to
the statement, "There is always someone in the
family that I can talk to when I need help."
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Approximately eighty-eight per cent agreed to the
statement, "My family eats together," and approxi¬
mately sixty-three per cent agreed to the state¬
ment, "I talk to my parents and tell them what I
am doing."
13. Approximately fifty-three per cent disagreed with
the statement, "I want to get away from my family."
14. Approximately fifty-three per cent of the enrollees
agreed to the statement, "I would like to be the
same kind of parent that my mother is or was," and
fifty-three per cent disagreed when the same state¬
ment was made involving the father. Approximately
seventy-eight per cent disagreed to the statement,
"My father is lazy," and ninety per cent disagreed
to the same statement, "My mother is lazy."
15. Approximately ninety-three per cent disagreed to the
statement, "I don't care if my brothers and sisters
finish school or not," and ninety-five per cent
agreed to the statement, "A person should always help
his parents with the support of his younger brothers
and sisters, if necessary."
16. Forty per cent of the enrollees agreed to the state¬
ment, "I liked school for the first three grades."
On the other hand, forty per cent disagreed to the
same statement. Approximately eighty-three per cent
agreed to the statement, "I liked school in the 6th,
7th, and 8th grades."
17. Eighty per cent of the enrollees agreed to the state¬
ment, "There was always someone at school that I could
talk to," and seventy-five per cent of the enrollees
Indicated that their teachers were interested in them.
Eighty per cent of the enrollees disagreed with the
statement, "I do not like school teachers," and fifty-
five per cent indicated a trust in their school
counselors. Approximately fifty-three per cent agree
that the schools need better teachers.
18. Eighty-five per cent of the enrollees disagreed
with the statement that the subjects taken in school
were not useful, and approximately 58 per cent
disagreed with the statement asserting that they
could learn more by working than by going to school.
Seventy per cent of the enrollees agreed to the
statement that they learned a lot while they were
in school.
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19. Eighty-eight per cent of the enrollees agreed
that they are sorry they did not continue school,
and ninety per cent said they would go back to
school, if they could. Eighty per cent of the
enrollees agreed that they did not realize how
important school was until they had quit.
20. Approximately ninety-three per cent of the
enrollees disagreed with the statement, "My
parents wanted me to quit school so that I could
get a job and bring in some money."
21. Approximately ninety-eight per cent of the enrollees
agreed to the statement, "The NYC program helps you
get ahead," and about seventy-eight per cent agreed
to the statement, "NYC helps you get the kind of job
you want." Approximately sixty-three per cent dis¬
agreed to the statement, "NYC doesn't give you the
kind of job you want."
22. Approximately seventy-eight per cent of the enrollees
disagreed with the idea that the supervisors don't
know as much as they do. Nearly eighty-three per
cent agreed that the supervisors had real interest
in their work, and seventy per cent disagreed with the
idea that supervisors are not always fair in judging
their work.
23. Eighty-five per cent disagreed with the statement,
"The NYC counselor is not very helpful," and seventy-
five per cent agreed to the statement that the NYC
counselor helps them see how they can do a better job.
Nearly eighty-three per cent disagreed to the state¬
ment that it is a waste of time to talk to the NYC
counselor, and eighty per cent indicated disagreement
to the statement, "NYC enrollees can't trust the NYC
counselors."
24. Fifty per cent of the enrollees agreed that if they
had to do it over again they would still join NYC,
but nearly twenty-three per cent disagreed.
25. Seventy-five per cent of the NYC enrollees feel that
NYC does not pay enough.
26. Nearly eighty-eight per cent are in discord with the
statement, "I joined NYC only because my friends
said it was a good idea."
27. Eighty per cent of the enrollees felt that knowing
the right person helps you get ahead. On the other
hand, nearly eighty-three per cent felt that it
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takes hard work to get ahead. Approximately seventy-
eight per cent disagreed to good luck being a factor
in getting ahead.
28. Ninety per cent disagreed with the statement, "It
isn't too important to be at work everyday," and
fifty per cent stated they did not mind working on
Saturdays. Seventy-five per cent agree that they
would like a good eight hour a day job.
29. Fifty per cent of the enrollees were of the opinion
they would rather do something new on a job than
do the things they know."
30. Approximately fifty-three per cent of the enrollees
agreed to the statement, "Most workers would do a
better job if they weren't always being checked by
the boss," and fifty-five per cent disagreed to the
statement, "I would rather quit than take too much
criticism from the boss." Seventy-five per cent of
the enrollees disagreed to the statement that they
work just enough to get by.
31. Seventy-five per cent of the enrollees disagreed with
the idea of not giving notice when leaving a position,
and ninety per cent were in accord with the idea of
calling an employer to notify him when they are sick
and could not be present.
32. Nearly twenty-eight per cent asserted they would like
a position in which they could be in charge of others
and nearly twenty-eight per cent disagreed.
33. Approximately eighty-eight per cent disagreed with the
idea of not working at a job you disliked but taking
welfare instead, and nearly seventy-three per cent
agreed that it is better to work at a job you don't
like than none at all.
34. Fifty per cent of the NYC enrollees thought they
would be better off than their parents, twenty
per cent did not, and thirty per cent were unsure.
35. Nearly fifty-eight per cent were unsure about owning
their own businesses; however, twenty-five per cent
agreed.
36. Sixty per cent agreed they wanted a job someday that
will help them buy a big car and approximately ninety-
eight per cent agreed that they wanted to own their
own home.
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37. Fifty-five per cent agreed that they would like
to leave the city permanently, while nearly
eighty-eight per cent indicated a desire to travel
and see many different places.
38. One hundred per cent agreed that they would like to
continue their education someday, and one hundred
per cent expressed their desire for their children
to finish school.
39. Forty-five per cent expressed a desire to be a
boss someday, and one hundred per cent said that
the kind of job they want is one that will be
steady and pay well.
40. Thirty-five per cent are concerned about what will
happen to them after they leave the NYC program
and thirty-five per cent are unconcerned. One
hundred per cent are concerned with their futures.
Conclusions
The conclusions of this study are based wholly upon the data
which were obtained from opinionaires completed by NYC enrollees at
various NYC offices in Atlanta, Georgia. Analysis, synthesis, and
interpretation of those data form the bases for the following con¬
clusions :
1, On the whole, the sample population sees itself
as not being self-conscious when meeting new
people; the sample population is almost evenly
divided on their opinions regarding whether
their feelings are easily hurt but feel that
the vast majority of the people do understand
them. A dichotomy exists between their opinions
on one hand, that they do not like to be in a
crown. The overwhelming opinion is that they
are friendly with everyone, have many friends,
and are not afraid of talking to people. A
great majority feel most people just care about
themselves. There is strong disagreement that
most people can be trusted with a still larger
majority indicating that they do not trust any¬
one. A majority feel dissatisfied with themselves
but approximately the same number feel that they
are happy. A large majority feel that they
have something of which to be proud and, on the
whole, indicate that decisions they make turn out
well.
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2. The Neighborhood Youth Corps enrollees by a
simple majority express the opinion that
parents do not expect too much from their
children and very strongly feel their parents
care what they do; they do not wish their
parents to be stricter. The enrollees talk
to their parents, indicate that the family unit
eats together, and do not wish to get away from
their families. They care about their brothers
and sisters finishing school and would help
their parents with the support of their younger
brothers and sisters. The same majority on the
one hand would like to be the kind of parent
that their mother is or was, but would not like
to be the same kind of parent their father is
or was. They very strongly indicate their
mother is not lazy, with a smaller percent
indicating their father is not lazy.
3. The enrollees indicated divided feelings
regarding their liking school in the first
three grades. However, they strongly agreed
they liked school in the 6th, 7th, and 8th
grades, and that there was someone at school
to whom they could talk. There is strong
agreement that the subjects taken in high school
are useful. Enrollees also agree strongly that
they like school teachers, that their teachers
were interested in them; they are sorry they
did not continue school and would go back to
school if possible. They feel they had learned
a lot in school, but they did not realize how
important school was until after they quit. To
a lesser degree the enrollees expressed the
opinions they could learn more by going to school
than by working; that their high school counselors
could be trusted; that the schools need better
teachers, and almost unanimously agreed that their
parents did not want them to quit school.
4. A heavy majority of those sampled agree that the
NYC program will help them get ahead and help them
to get the kind of work they want and that the NYC
counselor is helpful to them; they believe their
supervisors have a real interest in their work; the
counselors help them to see how they can do a better
job, and that it is not a waste of time to talk to
the counselors. The enrollees indicate they trust
the counselors; they feel that their supervisors
are fair in judging their work. They feel that NYC
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doesn't pay enough, and disagree strongly that
they were influenced by their friends to join
NYC. A smaller majority of the enrollees are
of the opinion that NYC will give them the kind
of job they want; a still smaller majority were
of the opinion that they would again join NYC,
if they had to do it over.
5. A large portion of the NYC out-of-school enrollees
feel that knowing the right people and hard work
are the elements that help one get ahead, rather
than good luck. They would rather learn new
skills on a job than rely on old ones, and feel
it is important to be at work everyday. They feel
it is better to have a job you don't like than none
at all or to be on welfare; prefer an eight hour
job, and don't mind working on Saturdays. Most
of the enrollees are unsure of their desire to be
in charge of other people and most state that they
would do a better job if they weren't frequently
checked by the boss. The majority of enrollees
agreed that it is important to give notice when
leaving a position, to call if one is sick and
unable to work, and that a person should do more
than "just enough" on the job.
6. A majority of the enrollees think they will be
better off than their parents; however, a large
percentage are unsure. There was unanimous
agreement on their concern for the future, their
desire for a steady job with good pay; for their
children to finish school, and to continue their
own education someday. A strong majority is
unsure about owning their own business someday,
but approximately the same percentage want a job
that will help them buy a big car. A simple
majority hope to leave Atlanta permanently, but
almost the entire sample population wants to
travel.
Implications
The following implications are based on the findings and con¬
clusions drawn from the data in Chapter II;
1. It appears that the NYC enrollee sees himself
as a happy person, with many friend, yet dis¬
trustful of others. This distrust may come
about because of some doubtful ability to
relate to others. While they indicate they
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are self-confident, they also indicate they
are dissatisfied with themselves as they are.
This dissatisfaction is probably the element
that causes this segment of the "hard-core
poor" to join NYC.
2. It appears that the NYC enrollee sees his family
as a close, cohesive unit. Frequently it does not
contain the two parent figures but is usually
headed by a mother figure to which the individual
can relate. The enrollee sees himself as close
to the other siblings, which is probably a
result of the matriarchial influence.
3. On an overall basis, it seems that NYC is accomplish
ing its goal in helping enrollees reevaluate their
need for school. The enrollees, as a group, dis¬
liked school for the first three grades. It is here
lacking the proper background, the deprived child
first meets frustration and failure. After the
first three grades, enrollees were probably socially
promoted until they finished or, as in most cases,
dropped out of school. Like others who have dropped
out of school, enrollees discovered their mistake.
They are sorry they took this disastrous step, but
they fear going back and admitting their mistake.
NYC is doing a magnificent job in reeducating
enrollees to resume their schooling. While the
percentage attending night school seems small, it
is large in the sense that NYC is dealing only
with "hard core" failures,
4. From the opinions obtained, fifty per cent of the
enrollees show a clear cut identification with the
program. These same fifty per cent have learned
proper work attitudes, would again join NYC, etc.
Considering those with whom NYC deals, this is
significant.
5. It would seem that the NYC enrollee lacks reality
orientation insofar as their skills, occupational
sights, and desires are concerned. They lack
security and are uneasy about what will happen to
them after they finish with the NYC program. This
is probably engendered by the group counseling
process used by the NYC program. However, positive
replies on the opinionaire by the enrollees of the
Neighborhood Youth Corps indicate a general desire
to overcome their present status.
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6. The overall opinions of work expressed by the
NYC enrollees seem to indicate a strong sense of
responsibility, and good attitudes. NYC schools
the enrollees in these areas; therefore, the
opinions revealed here may be a result of
schooling without the concomitant behavioral
change and/or without sufficient motivation to
carry out what they have learned.
Recommendations
The following recommendations are based on the findings and
conclusions found in this study:
1. It is recommended that a "big brother" system
be inaugurated to help break the poverty syn¬
drome. This system should start with the very
young for it is here that the syndrome begins.
It would help these very young children to
identify with someone who is a strong family
figure who can help instill in them a system of
values necessary for motivation to break away
from their deprived environment. It is felt
that this "big brother" system should be
composed of successful business people, teachers,
and professional people who should be interested
in working with deprived youngsters.
2. It is recommended that a pre-school program to
fill the gap of knowledge, skills and abilities
be initiated for the very young, beginning as
early as two and a half to three years of age.
Such a program will fill the gaps and possibly
help many to stay in school until they finish.
3. There is a need for counseling with parents of
the NYC enrollee to make them aware of the program
and what it is trying to accomplish. It is felt
that this will aid NYC in attaining many of its
goals. If the enrollee lives with other than his
parents these, too, should be included in the
counseling.
4. It is recommended that a "buddy" system be in¬
stituted; this would entail the utilization of
successful graduates of the NYC program. These
youngsters are able to bridge the intense feelings
of hostility of the average enrollee. They talk
the language of the enrollee; they know the inner¬
most feelings of the enrollee. Since the graduates
have achieved success and are proof that it is
possible to succeed, they can serve as a model for
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beginning enrollee.
5. It is recommended that more intensive in-service
training be given NYC counselors. At the present
time, there is a lack of trained, professional
counselors.
6. It is recommended that those in the NYC program
who display a need, receive individual counseling.
This is the only way many of these enrollees will
be reached.
7. A tighter follow-up system for NYC graduates should
be inaugurated. At present, plans call for the first
follow-up study to be made. These studies should be
made annually and longitudinally to see what the
long-term effect of NYC will be,
8. It is recommended that a basic skills program be
Instituted. Such a program would Include
remedial work in reading and arithmetic.
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NOW ATTENDING NIGHT SCHOOL
IF YOU HAVE DROPPED OUT DATE LAST
ATTENDED SCHOOL
ARE YOU PREPARING TO TAKE THE
GED EXAM?
SINCE LEAVING SCHOOL I HAVE WORKED












HOW DID YOU HEAR ABOUT THE NYC
PROGRAM?
WHAT MADE YOU DECIDE TO JOIN NYC?
DATE ENROLLED IN NYC
NYC JOB ASSIGNMENT (WORK),
HOW MANY COMPLETED HIGH SCHOOL? DO YOU HAVE ANOTHER JOB IN ADDITION
TO NYC?
HOW MANY DROPPED OUT?
DIRECTIONS
Read each statement to yourself as the counselor reads it aloud.
Be sure to answer each statement by checking one and only one of
the following; agree, disagree, or unsure. Do not skip statements.
If you do not understand a statement raise your hand.
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2. I am self-conscious when meeting new people. ( ) ( ) ( )
3. Parents expect too much from their children. ( ) ( ) ( )
4. I think that I will be better off than my
parents. ( ) ( ) ( )
5. I liked school for the first three grades.(1- 3)( ) ( ) ( )
6. The NYC program will help you get ahead. ( ) ( ) ( )
7. It only takes good luck to get ahead. ( ) ( ) ( )
8, My feelings are easily hurt. ( ) ( ) ( )
9. There is always someone in the family that
I can talk to when I need help. ( ) ( ) ( )
10. I plan to own my own business someday. ( ) ( ) ( )
11. I liked school in the 6th, 7th, and 8th grades.( ) ( ) ( )
12. My supervisors usually don't know as much
as I do. ( ) ( ) ( )
13. It takes hard work to get ahead. ( ) ( ) ( )
14. People don't understand me. ( ) ( ) ( )
15. My parents don't care what I do. ( ) ( ) ( )
16. I want a job someday that will help me buy a
big car. ( ) ( ) ( )
17. There was always someone at school that I
could talk to. ( ) ( ) ( )
18. I can't trust the NYC counselor. ( ) ( ) ( )
19. I would rather do something new on a job
than do the things I know. ( ) ( ) ( )
20. I enjoy myself when I'm alone and away from
people. ( ) ( ) ( )
21. I wish my parents were stricter. ( ) ( ) ( )
22. I hope to leave this city permanently. ( ) ( ) ( )
23. The subjects I took in high school are not
useful. ( ) ( ) ( )
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25. It isn't too important to be at work everyday. ( ) ( ) ( )
26. I am friendly with everyone. ( ) ( ) ( )
27. My family eats together. ( ) ( ) ( )
28. I want to travel and see many different places .( ) ( ) ( )
29. I can learn more by working than by going
to school. ( ) ( ) ( )
30. The NYC counselor is not very helpful. ( ) ( ) ( )
31. I would like a job in which I could be in
charge of other people. ( ) ( ) ( )
32. I don't like to talk because people might
think I am stupid. ( ) ( ) ( )
33. I don't care if my brothers and sisters
finish school or not. ( ) ( ) ( )
34. I want to continue my education someday. ( ) ( ) ( )
35. I do not like school teachers. ( ) ( ) ( )
36. You don't have to work at a job you don't
like, you can always get welfare. ( ) ( ) ( )
37. I like to be in a crowd. ( ) ( ) ( )
38. I talk to my parents and tell them what I
am doing. ( ) ( ) ( )
39. My teachers were interested in me. ( ) ( ) ( )
40. My supervisor has real interest in his work. ( ) ( ) ( )
41. I want to get away from my family. ( ) ( ) ( )
42. The kind of job I want is one that will be
steady and have good pay. ( ) ( ) ( )
43. I am sorry that I did not continue school. ( ) ( ) ( )
44. My supervisor is not always fair in judging




45. I have many friends. ( ) ( )
46. I would like to be the same kind of parent
that my mother is (or was). ( ) ( )
47. I want my children to finish school. ( ) ( )
48. I would go back to school if I could. ( ) ( )
49. The NYC counselor helps me see how I can
do a better job. ( ) ( )
50. It*8 better to have a job you don't like
than none at all. ( ) ( )
51. Most people just care about themselves. ( ) ( )
52. I would like to be the same kind of parent
my father is (or was). ( ) ( )
53. Someday I would like to ba a boss. ( ) ( )
54. My high school counselor could be trusted. ( ) ( )
55. It is a waste of time to talk to the NYC
counselor. ( ) ( )
56. I do not mind working on Saturdays. ( ) ( )
57. Most people can be trusted. ( ) ( )
58. My father is lazy. ( ) ( )
59. I want to own my own home. ( ) ( )
60. The schools need better teachers. ( ) ( )
61. I feel that NYC doesn't pay enough money. ( ) ( )
62. I like a good 8 hour day job. ( ) ( )
63. I don't trust anyone. ( ) ( )
64. My mother is lazy. ( ) ( )
65. I am worried about what will happen to me
after I finish with NYC, ( ) ( )




























67. I joined NYC only because my friends said
it was a good idea. ( ) ( )
68. Most workers would do a better job if they
weren't always being checked by the boss. ( ) ( )
69. I am satisfied with myself as I am. ( ) ( )
70. A person should always help his parents with
the support of his younger brothers and
sisters, if necessary. ( ) ( )
71. I am concerned about my future. ( ) ( )
72. I did not realize how important school was
until after I quit school. ( ) ( )
73. NYC doesn't give you the kind of job you want. ( ) ( )
74. I would rather quit than take too much
criticism from the boss. ( ) ( )
75. I do not have much to be proud of. ( ) ( )
76. My parents wanted me to quit school so
that I could get a job and bring in some money.( )
77. If I had to do it over, I would still join NYC.( )
78. When I quit a job, I don't believe in giving
notice. ( )





80. When I am sick and unable to work, I call
and notify my boss. ( ) ( )
81. The things I decide on do not turn out too well.( ) ( )
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